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ABSTRACT

Alongside with many societal changes, technology &lao started to
change the teaching and learning of EFL especsifige the turn of
the millennium. Multimedia-based and audiovisuatemals are now
easily accessible and available for both teachedsl@arners of EFL.
Recent research demonstrates that EFL learner owpemnd
preferences about dictionaries seem to have takeshare from these
technological innovations and influences. The iasieg number of
research on learners’ dictionary ownership andepeeices has tried to
explore this rather recent situation and has maisylted in the main
finding that paper dictionaries are losing theinddasting popularity
and that multimedia-based dictionaries are becorpimgular among
EFL learners.

This new situation that has pedagogical and aulaicapplications
necessitates research on ELT student teachergmicy ownership
and preferences in Turkey, especially considetiag) $tudies into this
area are almost non-existent in Turkish ELT depenta Therefore,
the primary aim of this study is to explore ELT d#uat teachers’
dictionary ownership and preferences. With this tire paper reports
on a descriptive study about dictionary ownershiig preferences of
186 ELT student teachers at Mehmet Akif Ersoy Ursitg.
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The results demonstrate that student teachensghjroelieve that a
language learner needs a dictionary; that papéodaries are mostly
owned but multimedia based dictionaries are maostiferred; that
paper dictionaries are difficult to carry, expemsiand time
consuming; that they use their dictionaries mosty home and
secondly in class; and that their main reason $orguthe dictionary is
to learn the meaning of vocabulary but not speliingronunciation.
Keywords: English as a foreign language; univergityr department;
dictionary ownership; dictionary preferences

1. Introduction

It would not be wrong to argue that anyone learnamgoreign
language should have and use a dictionary on dareasis. Brumfit
(1985), for example, describes dictionaries as ntost widespread
single language improvement device ever inventetl,ybt we need
greater understanding of the dictionary since pnsbably taken for
granted most of the time. In fact, as argued bginS{1989),
dictionaries, regarded as lexicographical referermaoks, are
considered as indispensable learning tools in dorelanguage
acquisition.

Moreover, the dictionary is regarded as a toot thaeryone uses
since childhood. Its use is supposed to be faniiiadl, the process of
its use commonly understood. Its skills are so efgary that, in
many people’s mind, the training of them only bel®in the primary
education curriculum. According to Tseng (2009)tidharies are
considered faithful companions to language learnespecially to
second and foreign language learners because toside a quick
and direct access to the meaning of an unknown wardact, the
supporting role of dictionaries has been emphadiedoth teachers
and researchers. Nowadays with the easy and wiess$piccess to the
Internet, more and more EFL students use onlingod@ries when
they encounter unknown words in their learning sadk is mainly
because both online and electronic dictionaries prawide students
with the information about the looked-up words laand quickly.
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Dictionaries are often seen as a basic tool inpiteeess of foreign
language learning.

However, as argued bgevik (2014), research on dictionary
ownership, preference, attitudes and effects iseqoglly prominent
in EFL contexts. In other words, there is generalllack of research
about dictionaries. Despite the importance of didries for EFL
learners, research into dictionary use has startectapture the
deserved attention of language educators only é st decade.
Unfortunately, studies into dictionaries in TurkiBffrL contexts are
almost non-existent and we know very little or adtnnothing about
the behavior and preferences of EFL learners towaeddictionary.
This situation may have many drawbacks for studetdgachers,
researchers and educators in that appropriate agdificant
pedagogical applications may be out of place sticgonary use has
not been researched in Turkish EFL contexts.

Therefore, the purpose of the present study igxplore ELT
student teachers’ dictionary ownership and pref@srin a Turkish
university ELT department context. More specifigalthe present
study addresses the question of dictionary ownerahd preferences
of university ELT student teachers as regards to:

1. Background in dictionary usage

2. Kind of dictionary owned

3. Kind of dictionary used and usage frequency

4. Thoughts about kinds of dictionaries

5. Reasons for using dictionaries

The current study will shed light on an area afesgch in foreign
language learning addressed by linguists worldwide,neglected in
Turkish university ELT department settings. Thedgtindings will
help to accomplish the following objectives:

e to explore ELT student teachers’ background about

dictionaries enrolled in a Turkish university,

* to determine kinds of dictionaries owned, used asdge

frequency,



An Investigation of ELT Student Teachers’ Dictign@wnership ..217

e to explore ELT student teachers’ thoughts aboutiof
dictionaries,

« to explore the reasons as to why ELT student teachse
dictionaries.

2. Literature review
Hamouda (2013), who provides a useful comprehensivamary
about research on dictionaries, claims that modeaghers, including
advanced learners, depend on dictionaries; thatlelB2Zners most
frequently use dictionaries for lexical meaningatti 2 learners
primarily use dictionaries for written tasks; th® learners use
bilingual dictionaries more widely than monolingui¢tionaries; that
high proficiency learners use monolingual dictioesr more
extensively than lower proficiency learners althougll learners
continue to use bilingual dictionaries. L2 learnergfer to use e-
dictionaries (electronic pocket dictionaries/PC  duhs
dictionaries/online dictionaries) more frequenthham printed
dictionaries, especially over the last decade.|Finanost L2 learners
are not skilled enough in using dictionaries to entlle maximum use
of dictionaries and that they need explicit instiart about using
dictionaries.

| believe that looking more in depth towards sarh¢he research
carried out about dictionaries will help us to urstiend the above
summary more clearly. It will be a good startingnpdo start with
Tomaszczyk (1979), who was one of the first redeac to
investigate the dictionary requirements of nonveatspeakers of
English. His results demonstrated that participafegsl greater
satisfaction with monolingual dictionaries but tmajority prefers to
use bilingual dictionaries and most learners (85%@ the dictionary
to find lexical meaning. A more frequently citetidy of non-native
speakers dictionary needs was conducted by Beg(p®81) with 122
French students of English at the University of hy&indings from
this study revealed that 96% of the students psegea monolingual
dictionary. 85% of the respondents chose theirialiety because
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their tutor had recommended it. The majority ofpaslents (87%)
placed meaning among the three most sought-aftecepi of
information, but only 25% mentioned spelling andmmciation.

Etymology was the least frequently mentioned infation category.
A similar survey carried out by Battenburg (199&vealed that
bilingual dictionaries were owned by the largestnber of subjects,
and native-speaker dictionaries by the smallestbaumin general,
there was a correlation between dictionary use @mdership. At
more advanced levels, bilingual and monolingual rriees’

dictionaries decreased, and native speaker digijonse increased.
All subjects expressed a strong preference foritaplap definitions,
and a notable lack of interest in etymological infation and little
dictionary consultation was recorded for speakingl distening

activities.

Hamouda’'s (2013) research on dictionary use bydiS&FL
students also revealed that the most frequentlyeldap information
is meaning (87%), followed by spelling (72%), andmunciation
(52.4%). The English-Arabic bilingual dictionary svaseen as the
most useful and most frequently used type of dietig. A high
percentage (91.9%) preferred bilingual dictionariesother types.
Ryu’'s (2006) study also revealed that students r&obilingual
dictionaries over monolingual dictionaries to fiodt the meaning of
words. Likewise, Ali's (2012) study about monolirzgulictionary use
in an EFL context also revealed that a considerabi@ber of the
students do not like to use monolingual dictiorarilm fact Nation
(2003) explains why L2 learners prefer bilinguattidinaries. This
study has shown that for students to use a mondindictionary
easily they need to know at least 2000 words inligEmgStudents do
not achieve this until after 5-6 years of languatedy. Therefore,
research into dictionaries mostly shows that learpeefer bilingual
dictionaries.

Recent research also shows that the majority oiebfhers prefer
to use electronic dictionaries (pocket electronatioharies/online or
Internet-based dictionaries/dictionaries on CD-RQMather than
paper dictionaries. Bower and McMillan’s (2006)dstufor example,



An Investigation of ELT Student Teachers’ Dictign@wnership ..219

revealed that 96% of the students owned electrdititonaries and
90% of them were very active electronic dictionasgers on reading
and writing tasks (writing 53% and reading 37%)eféhhas been a
growing interest in the use of electronic dictioearfor learning
foreign languages. Several studies have been ctewitic evaluate
students’ perceptions of and attitudes toward the of electronic
dictionaries in educational contexts. In generag findings of the
majority of studies showed that students adopt tipesiattitudes
toward the use of electronic dictionaries and fineim beneficial and
facilitative for their learning (Dashtestani, 2018ne of the reasons
for preferring electronic dictionaries may be therage look-up time.
In his experimental study, Weschler (2000) conaiLidhet the average
look-up time for ten words using a paper dictionags 168 seconds
(about 17 seconds per word), whereas using arrehéctdictionary it
was 130 seconds (about 13 seconds per word). I, he students
could look up words about 23% faster with an etadtr dictionary.
Another common finding of research into dictiorariindicates
that L2 learners do not know how to use dictiormg#ectively and
that most learners have not received any trainingut dictionary
skills. Ali (2002), for example, indicates that eat studies focus on
dictionary use training and argues that in all loése studies the
majority of the students indicate that they newareived dictionary
use training. In his study, for example, nearly 70%the students
stated that they cannot use dictionaries effegtiagld another 54%
stated that they needed training in using dicti@sarChan (2005),
who investigated the general use of dictionarieEnglish majors of
universities in Hong Kong, also argues that stuglafittionary skills
were often not adequate for them to cope with tle@ming demand.
Commenting on research into dictionaries which ngrad
students’ use of paper dictionaries by analyzirajrttook-up errors,
Tseng (2009) clearly states that learners do noivkhow to use
dictionaries effectively. For example, the studemssl difficulty in
selecting an appropriate meaning in a polysemotrg enthey might
select meanings from a wrong word entry due to rthei
misidentification of the grammatical class of tteoked-up word.
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These look-up error analysis studies may revealestis’ lack of
training in using dictionaries or be suggestivetlndir insufficient
knowledge of the English language. Based on tt®students make
and the difficulties they encounter in consultingtidnaries, teachers
can provide proper instruction to students in tBe of dictionaries.
Therefore, the training of dictionary skills is citered important and
necessary because EFL learners may not be ablake good use of
dictionaries without explicit instruction.

A more recent study based in the Turkish EFL cdntarried out
by Sevik (2014) with 157 university prep-school EFL rleers
revealed that 94% of the participants agreed thetiodaries are
inevitable devices for EFL learners, but 48% carus® dictionaries
effectively and only 10% received training on diary use. This
study also revealed that paper dictionaries weeenttostly owned
(97%) and that cell phone dictionaries were th@seéanostly owned
dictionary kind (92%). Regardless of the kind oftdinary owned,
bilingual dictionaries were the most popular andngiselectronic
dictionaries online was the most favored methodtohshe dictionary
usage and the frequency of usage, cell phone déaiies were the
most favored (92%) and paper dictionaries the bd8@%). This
study concludes with the main finding that bilinguzell phone
dictionaries were the mostly preferred and used.

3. Methodology

3.1. Participants

186 student teachers, all enrolled in Faculty ofidadion at Mehmet
Akif Ersoy University, voluntarily participated ithis study in the
academic year 2015/2016. Out of the 186 particgp&® were first
year student teachers, 39 second year, 45 third amech 43 fourth
(final) year student teachers. The main reasonstoasvhy the

participant numbers are not equal on a year basishat there were
dropouts in the department and that the study veased out on a
voluntary basis. 129 participants (69.35%) werederand the rest
were male. The participants ranged in age from A4, with a
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median age of 20.81. Since they are ELT departrsemtents, they
can be termed as advanced learners.

3.2. Instrument

The questionnaire used in this study was adopteah fDashtestani
(2013), Hasan (2013), arsbvik (2014). The questionnaire contained
5 sections composed of 50 prescriptive set of msi@tés to which
respondents marked their degree of agreement, angeB-ended
questions to which respondents described the bo@rtteir pocket
electronic dictionaries, together with the nameha search engines,
programs, CD’s used as dictionaries.

The first section (6 items) asked respondents tabieir
background in dictionary usage; the second sedtifnprescriptive
and 3 open-ended items) asked about kind of diatioowned. On
the other hand, the third section (10 items) d@dithe kind of
dictionary used and the usage frequency while dletti section (18
items) concerned respondents’ thoughts about kiridgdictionaries.
Finally, the fifth section (6 items) inquired abatlte respondents’
reasons for using dictionaries.

3.3. Data collection and analysis

Data were obtained by distributing the questiorenéir 194 students,
all enrolled in Mehmet Akif Ersoy University in thecademic year
2015/2016. However, only 186 questionnaires wegghéd to be used
in the study. The questionnaires were distributed @llected during
class times. After summarizing and tabulating theorimation
obtained from the questionnaire, descriptive dtesis(percentages,
means, and standard deviations) were computedéoguiestionnaire
items.

4. Results
The results will be presented in five tables (ascgatages and
significance values) based on the research qusstion
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4.1. Background in dictionary usage

As illustrated in Table 1, only 36 of the responddil9%) stated that
they received training about how to use dictiorsri9 (75%) stated
that they did not receive any training about howse dictionaries;
and another 11 (6%) were undecided.

Table 1. Background in dictionary usage

Statements Agree Disagree  Undecided
N % N % N %
1.1 have_re_celve_d training about how 36 1935 13 7473 11 501
to use dictionaries 9

2.1 can use dictionaries effectively 98 5269 10 538 78 41.94

3. Someone learning English

definitely needs a dictionary 172 9241 2 1,08 12 6.45

It is, therefore, possible to argue that that theag majority of the
respondents (81%, including the undecided) did remeive any
training in how to use dictionaries. 98 of the mxtents (53%) stated
that they can use dictionaries effectively; 10 (5¥sagreed; and 78
(42%) were undecided. It can be argued that alnhadtt of the
respondents (47%) somehow feel that they cannotdigti®naries
effectively. This finding also strengttens previ@rguments that EFL
learners should explicitly be instructed about gsilictionaries. 172
of the respondents (93%) agreed that English lagmu@arners
definitely need dictionaries; 2 (1%) disagreed; d#d (6%) were
undecided. The belief that English language learneed dictionaries
has the strongest agreement level with 93% amanthtiee items and
in contrast, training in how to use dictionariess hthe strongest
disagreement level with 75%, finally, the strongdstel of
indeciciveness was on effective use of dictionanis 42%.



An Investigation of ELT Student Teachers’ Dictign@wnership ..223

4.2. Kind of dictionary owned

Table 2 reveals that PDs are the mostly owned 796)7dictionary
kind. 20% of the respondents own monolingual (Estgknglish)
PDs, 10% own bilingual (English-Turkish/Turkishgtish) PDs, and
the greatest majority (67%) own both monolingual bilingual PDs.

Table 2. Kind of dictionary ownéd

Yes/E- No/E-T-T-
E/Online E/Downloa Both/Down
dedProgra loaded

Statements m/CD- Program
ROM

N % N % N %
1.1 have a paper dictionary (PD). 180 96.77 6 3.23’: NA
2.MyPDis 37 1089 18 9.68 152 67.20
3.1 have a pocket electronic dictionary 14 N
(PED) 41 22.04 5 77.96 A NA
4.My PED is 5 269 10 538 26 13.98
5. use my cell phone (CP) as 159 8548 27 1452 N NA
dictionary A
6.The dictionary in my CP is 18 968 46 2473 95 081.
7. The dictionary in my CP 54 29.03 69 3710 33 477
8.1 use my PC/laptop as dictionary 148 7957 38 320.4/': NA
9. The dictionary in my PCl/laptop is 22 11.83 17 49.1 101 59.14
10. The dictionary in my PC/laptop 86 46.24 14 75349 26.34

Cell Phone Dictionary (CPD) ownership is the resfgrns’ second
highest preference with 85.48%, and that 10% of¢ispondents own
monolingual CPDs, 25% own bilingual CPDs, and that majority

Y For questions 1,3,5,8: Yes/No

For questions 2,4,6,9: E-E (English-English)/Ergliauirkish-Turkish-English (E-T-
T-E)/both, For question 7: online/downloaded progizoth

For question 10: online/CD-ROM/downloaded program
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51% own both monolingual and bilingual CPDs. 29%iest that they
own online CPDs, 37% have downloaded a dictionaogiam, and
18% own CPDs both online and with various prograimsaddition,

62% (N=116) of the respondents replied the questimut their most
preferred online web sites and programs as thedCPut of the 116
who replied, 37% (N=43) preferred “tureng.com”, 15%eferred

“zargan.com”, 14% preferred “translate.google.coménd the
remaining named various other web sites and pragram

PC Dictionary (PCD) ownership is the respondetiisd highest
preference with 79.57%, and that 12% of the respotsd own
monolingual PCDs, 9% own bilingual PCDs, and tiet majority
59% own both monolingual and bilingual PCDs. Thganity 46%
stated that they own online PCDs, 8% own CD-ROMs 266 have
downloaded various dictionary programs. In additi6i% (N=125)
of the respondents replied the question about timeist preferred
online web sites, CD-ROMs and programs as their £t of the
125 who replied, 22% (N=28) preferred “translategje.com”, 21%
(N=26) preferred “tureng.com”, 20% (N=25) owned tkford CD-
ROM?”, 12% (N=15) owned the “Cambridge CD-ROM”", 1q#=13)
owned the “Longman CD-ROM, and the remaining 14%=18)
named other web sites, programs and CD-ROMs.

Finally, PED ownership is the least preferred vaitity 22% of the
respondents. Out of those who own PEDs, 3% own timanal
PEDs, 5% own bilingual PEDs, and the majority 26%n oboth
monolingual and bilingual PEDs. In addition, 12%=@8) of the
respondents replied the question about their mafeiped brand as
their PEDs. Out of the 23 who replied, 7 responsistdted that they
own a “Redhouse-PED”, and another 7 respondentsdsthat they
own a “Poly Lingua-PED”, and the remaining 9 regpemts stated
that they owned various other brands.

4.3. Kind of dictionary used and frequency

Table 3 reveals that using the Internet as dictipis the learners’
first choice (92.47%), and 38.17% use the Inteaetdictionaries
more than once a day and another 11.83% once aldsing CPs as
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dictionaries is the learners’ second choice (84)0%%.38% use their
CPs as dictionies more than once a day and ant&th22% once a
day. Using PDs is the learners’ third choice (8%33and 23.66% use
their PDs more than once a day and another 10.22¢é a day.

However, overall using CPs as dictionaries seemfetdhe most

frequent of the three with a total of 65.60% of rage usage on a
daily basis. PEDs are the least used kind of diefies with only

19.35%, and even less frequent usage with 7.53%gU3EDs more

than once a day and only another 2.69% once a day.

Table 3. Kind of dictionary used and frequehcy

Yes/More No/Once a . 1-3times a
4-6 times a
than once a day week week
Statements day

N % N % N % N %
1.1 use my paper
dictionary (PD) 155 83.33 31 16.67 NA NA
2. luse my PD 44 23.66 19 10.22 36 19.35 56 30.11
3. luse my PED 36 19.35 150 80.65 NA NA
4. 1use my PED 14 7.53 5 2.69 7 3.76 10 5.38
5. |use my CP as 158 8495 28 1505 NA NA

dictionary

6.l use my CP as

dicti 103 55.38 19 10.22 20 10.75 16 8.60
ictionary

7.1use my PCllaptop as *4° 7796 41 2204 NA NA

2 For questions 1/3/5/7/9: Yes/No
For questions 2/4/6/8/10: More than once a day/Cmaay/4-6 times a week/1-3
times a week
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dictionary

8.luse my PC/laptopas ,q 5534 21 1120 37 1989 38 2043

dictionary

9.lusethelnternetas ;.5 gy47 14 753 NA NA
dictionary

10. | use the Internet 71 38.17 22 11.83 34 18.286 24.73

4.4, Thoughts about kinds of dictionaries

As we can see in Table 4, 80.11% of the respondbink that PDs

are difficult to carry, 51.61% think that they aagpensive, another
51.61% think that they are time consuming, but d2®y57% think

that PDs are difficult to use. Overall, it is pdsito argue that PDs
are seen as the least practical of the other datiotypes mentioned
in Table 4. On the contrary, only; 3.76% of thepmslents think that
CPs are difficult to carry as dictionaries, 2.15%tlee respondents
think that CPs are expensive to use as dictionabsi€d % think that

they are time consuming and only 4.30% think thas @re difficult to

use. Overall, we may argue that using CPs as dmfties is seen as
the most practical of all. Finally, 82.26% of tlespondents think that
PCsl/laptops are difficult to carry as dictionariésit only 12.90%

think that PCs/laptops are expensive to use adasies, and only
13.98% think that they are time consuming and dr8y05% think

that they are difficult to use. Overall, it is piide to argue that using
PCsl/laptops as dictionaries is the respondentsnskchoice in terms
of practical usage.

Table 4.Thoughts about kinds of dictionaries

Agree Disagree Undecided

Statements

N % N % N %

1.PDs are difficult to carry 149  80.11 15 8.06 221.83
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2. PDs are expensive 96 51.61 45 2419 45 24.19
3.Using PDs is time consuming 96 5161 47 2597 43 2312
4. PDs are difficult to use 55 29 57 99 5323 31 16.67
5. CPs are difficult to carry as
dictionaries 7 3.76 175 9409 4 2.15
6. CPs are expensive to use as
dictionaries 4 2.15 172 9247 10 5.38
7. CPs are time consuming to use
as dictionaries 11 5.91 167 89.78 8 4.30
8. CPs are difficult to use as
dictionaries 8 4.30 168 90.32 10 5.38
9. PCs/Laptops are difficult to carry
as dictionaries 153 82.26 16 8.60 17  9.14
10. PCs/Laptops are expensive to
use as dictionaries 24 1290 137 73.66 25 13.44
11. PCs/Laptops are time
consuming to use as dictionaries 26 13.98 135 7258 25 1344
12. PCs/Laptops are difficult to
use as dictionaries 28 15.05 136 73.12 21 11.29

4.5. Locations where dictionaries are used

According to the results from Table 5, PDs and &8dps are mostly
preferred at home with 80.11% and CPs are used fimgbly
compared to other dictionary types. 16.67% of #spondents stated
that they used CPs at home, 33.33% in the clasie 86.56% at
outside locations and one in vehicles. In fact, @fespreferred mainly
at outside locations with 36.56% and in the clasth v83.33%.
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Overall, regardless of the kind of dictionary ownéds possible to
argue that using dictionaries “at home” is the mustferred option
with an N-total of 329, followed by “in the clasw/ith an N-total of

87, and at “outside locations” with an N-total & TJsing dictionaries
in vehicles is the least preferred option with odl§4%, which can be
counted as a non-existent preference for the rekgmis in this study.
However, | believe that this may be due to the ciydition where

the respondents are currently studying, that ig tteenot spend much
time travelling.

Table 5. User preferences about location

At home In the class At outside In vehicles Never
locations
N % N % N % N % N %

1. luse my PD 149 80.11 20 10.75 2 1.08 0 0 15 06 8.

2. lusemyCP 31 16.67 62 33.33 68 3656 1 054 24 12.90
as dictionary

3. luse my 149 80.11 5 2.69 5 2.69 0 0 27 14.52
PCllaptop as
dictionary

4.6. Reasons for using dictionaries

Results from Table 6 clearly demonstrate that aletiies are mainly
used to learn the meaning of vocabulary, with a @6%e students
stating this as “always-often and sometimes”. Téeond reason for
using dictionaries was to check meaning, with a 9Z%hecking
spelling was the third reason with a 75%, and legrspelling was
fourth with a 73%. Learning or checking the pronation of
vocabulary were stated as the fifth and sixth neasath a 62% and a
56% respectively.



An Investigation of ELT Student Teachers’ Dictign@wnership ..229

Table 6. Reasons for using dictionaries

Always

Often

Sometimes

Rarely Nev
er

%

%

%

1.l use the
dictionary to learn
the meaning of
vocabulary

95

51.08

39.78

10

5.38

5 2.69 2

1.07

2. luse the
dictionary to
check the
meaning of
vocabulary

38

20.43

78

41.94

56

30.11

10 5.38 4

2.14

3. luse the
dictionary to learn
the spelling of
vocabulary

29

15.59

52

27.96

55

29.57

44 23.66 6

3.22

4. | use the
dictionary to
check the spelling
of vocabulary

30

16.13

46

24.73

65

34.95

40 2151 5

2.68

5. luse the
dictionary to learn
the pronunciation
of vocabulary

26

13.98

45

24.19

43

23.12

51 27.42 21

11.29

6. | use the
dictionary to
check the
pronunciation of
vocabulary

25

13.44

41

22.04

38

20.43

56 30.11 26

13.98
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Thus, it is possible to come to conclude that tadigpants in this
study use dictionaries in more conventional waysspite the
technological support that technology may provider fthem,
especially about pronunciation.

5. Conclusion

The purpose of the present study was to find ouf Etudent
teachers’ dictionary ownership and preferencesTiar&ish university
ELT department context, to discuss them underigfi bf the current
literature and fill a gap in locally-situated reda The results reveal
that university ELT student teachers in Turkey haweilar attitudes
and thoughts about dictionaries as their countespasewhere in the
world. Similar to previous research, a great mjof®3%) were of
the opinion that foreign language learners neediodiaries, thus
strengthening the previous arguments so far. Apé#ngcipants were
ELT student teachers, th& 4lasses soon to become ELT teachers, it
is expected that they can use dictionaries effelstihowever almost
half (47%) stated that they cannot use dictionaefésctively. This is
probably due to the lack of dictionary usage trajnas stated by 81%
of the respondents. Therefore, it is suggestedBh@tdepartments in
Turkey should provide dictionary training in effiset dictionary
usage.

PDs were the mostly owned (97%) dictionary kindhwa 67% of
both mono and bilingual PD ownership. CPs as deties were the
second with 86% of ownership and with 51% of botbnm and
bilingual CP. Among the mostly preferred online vaies as sources
for dictionaries are: tureng.com, zargan.com, and
translate.google.com. PC dictionaries were alsoeowoy a 79% of
the respondents with a 59% of both mono and bih§C dictionary
ownership. As regards PEDs, only 22% of ownershes wecorded.
Thus, it can be argued that PEDs are becomingadma source for
dictionary. In fact, CPs have replaced PEDs as Hsrye the same
function. When it comes to using the dictionarige, face a different
scheme. Using the Internet as dictionary is thenkxa’ first choice
(92%), CPs are the second (85%), and PDs are it (88%). An
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overall evaluation reveals that using CPs as diaties has the most
frequent usage frequency with 66% of average usagedaily basis.

CPs were regarded as the most practical, PCseasettond and
PDs the least practical dictionary types. In fact finding helps us to
understand as to why CPs are used as dictionanss frequently by
the student teachers in this study. In additions @Rre used most
flexibly; at home, in class and at outside locatiddowever, PCs and
PDs were used mostly at home. An overall evaluatevealed that,
regardless of dictionary kind, “home” was the pladeere dictionaries
were used the most, “classroom” was the second ‘audside
locations” was the third. Data also revealed thatgarticipants in this
study used dictionaries in conventional ways despil the
technological support provided by today’s dictidgesy such as CDs,
DVDs, listening opportunities and even grammar suppThis is
mainly due to the fact that there is a lack ofriirag in effective
dictionary usage skills, especially as regards plssibilities of
multimedia-based dictionaries.

Finally, under the light of the data obtained mststudy, it is
possible to argue that PEDs have almost becomencextas
dictionaries and that PDs are losing their poptylaifhus, it seems
that the the future of dictionaries will totally bhaped and dominated
by various types of multimedia-based dictionari€kerefore, it is
suggested that lecturers and students in ELT depats in Turkey
should consider ways of integrating multimedia-loagkctionaries
into the learning and teaching situations in gelnand try to explore
more effective ways of using these dictionaries.
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